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About

*

CCE®s Vision for Sc h&GHPsgram

Performance assessments with

_ _ technicajuality:
conversations and practices, Quality aligned instruction

Center for Q Quality
Collaborative P Performance
Education Assessment

Equity and data are embedded in all

Teaching and learning are purposeful, Quality task design

. Quality data analysis
challenging, and have value beyond Meaningful student and teacher

school, learning
Assessment demonstrates the competen&ofessional development to buil

of students in multiple ways, and assessment literacy
Communitiesmiactice

Collaborative practices improve teaching Balancedssessment policy
and learning.
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Questions

A Please use the chat box in the lovimaniéftorner of the screen to ask
guestions. We will answer as many as we can throughout the present:

A We will have a few questions for you to answer in chat box during pres
to encourage interaction.

Materials posted

A Webinar recordings, slides and other resources will be archived at
http//www.qualityperformanceassessment.org/webinars

A All tools in the QPA Guide and referenced in this webinar are
available on the QPA website for free with login.

A We will send follow up email when materials are

e
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Learning Objectives @

Participantsill:

Develop a vision for piloting common performance assessme
withtechnical qualitypimmote student dadchelearning;

Understand the roles thiatic development, scoalngament and
administration play in piloting common performance assessm
for instructional improvement and teapheratings;

Learn from one school's journey in developing performance
assessments aligned to commaobaskid rubrics as part of their
Common Core implementation and teacher professional
developmeptan.



A A Vision for Piloting Common Performance Assessments

Christina Brown, Center for Collaborative Education

AA Leaderds Perspective on

Priti Johari, Redesign Administrator, Chelsea Public Schools
A Questionsand Response

A Steps and Tools for Piloting Common Performance
Assessments

Michael Brownstein, CdnteCollaboratifaglucation

A Questions an&esponse
A Tools, Resources, and Closing
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QPAOs Gui di ng Quest

How do we place teachers and students at the
of the assessment process at the school, distri
state and national levels?




Why Performance Assessment?

ASSESSMENT CONTINUL
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Performance Assessment
for the Common Core

Common Coresearcivasedshifts in practice whicl
can lead to students who are signintarglgollege

and career (and citizenship) ready in ELA and L

Writing and reading for different tasks, purposes, and
audiences

Connecting reading, writing, speaking, & listening
Engaging students in reading with a critical eye
Reading and writing a wide variety of text types

NellK.Duke, UniversaiMichigan, 2013



Using Performance Assessment Tasks
AcrossDisciplines

Clear and Effective Communicator:

-Construct viable explanations and arguments
-Use a variety of modes of expression

Exhibition Oral presentation Written Proposal Debate/Discussion

Science: Math:

Present to the local
natural resources
committee about

the health of a local

lake
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Social Studies:

Based on costs ang Which American
student interests, Revolutionary figure

what should we sell was most

at our school store” courageous?

Independent
capstone research

project




QPA Framework for Technical Quality

Performance assessments
are multi-step
assignments witlclear
criteria, expectationsand
processes which measure
how well a student

Quality
Data
Analysis

Student
Learning ?
5

transfersknowledge and ’
appliescomplex skillsto x
a2

create or refine an
original product.

Quality
Aligned
Instruction
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Power of Common Performance Assessme

Professional Engagemenieachers and administrators
are engaged in the development and scoring. (Darling
Hammond and Falk, 2013)

Ownership Professional learning testmpdhe
learning, gather data and guide adjustpraatite.
Assessmendf Deeper_earninglearning linked witl
curriculum and high quality instructiontis pkehgote c R
desirable changes in praagdestontent and forma
mirrohighqualitynstruction (Rand Report, 2013).

Student Engagemeidtudents are actpeaticipants
Intheir learning and assessing their effout@oues.

Center for
@ Collaborative 12
Education



Student Perspective from Chelsea High




Perspectives of a District Leader

Priti JohaiRedesign Administraidelsea Public School
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Instructional Model

A Created a Vision of a Graduate (§8& Yool 39: Vision of
the Graduate Protocol

A AdoptedUnderstanding by Desigjian instructional model to
support the development of our VOG;

A Created systematic spaces for teacher learning (PLCs).
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Assessments Embedded in a
Cycle of Learning

Assessment should be embedded In a cycle of
learning for BOTH students and teachers.

Performance assessments are themselves a learr
opportunity for students.

Reviewing student work from performance assess
provides valuable learning to teachers.
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Identify High

Standardsc
Stage 1

Need Skills and *

Analyze
assessment
results tied to
common rubric
¢ Quarterly Data
Cycle

DesignUbD
Units¢

Stage 3
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Analyze state standards and

\‘— assessment data

Collaboratively
Design
Performance

Assessmentsg
Stage 2

/

Incorporate effective teaching
— strategies
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A Rubrics A Development Process

I Aligned to the Common I Pilot team reviewed rubrics
Core State Standards from several sources
(CCSS) | Pilot team provided input o

I Assess student work in a key skills important to their
variety of formats department

I Used to measure growth in 17 Adopted an existing rubric
skills over time from Envision Learning

Partners (ELP)

I ELP vetted the rubric
alignment to the CCSS

Center for
L@Collaborative 19
Education



Val i1 dity meanse

éal i gnment to standar
Depth of Knowledge, andfCamtury skills is
critical to ensure assessments achieve their pur




Rel i abi l ity meanseé
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DIP PROFICIENT PA

Why Calibration Matter] |*weszoeanver

developed argument that

demorstrates engaged

reading and critical tinking
A Makes relevant cldms that

I I I suppat the argument
Callbrathn provides an it
OppOrtunlty O qUestiors or courter- clams

when appropriate
Make sure assessment A Briefly explains badgourd and
] i ) cortext of opic/ssue

criteria are ConS|Stent|y A Drawsgeneral or broad
. conrectors or corclusiors
Interpreted A Refers to sufficient evidence
Further unpack the (rezsors, eanples, and

] gudetiors from print andor
standards/rubric and mulimedia sources) relevart

to argument

develop a deeper A Informaton andor
understanding of the s exanples are usedto

illustrate at least two

we are tl‘yl ng to teach pdnts of view
A Makes nate of different
Stu d € ntS information or a difference
amorg authors on the

same togc (when

GCenter for appo p’laE)
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A Calibration matters because you cannot successfully
the skills embedded in the Common Core unless the
consistent interpretation of them.

A Calibration must happen at and across all levels of tf
school (e.g., Administrators, Coaches and Teacher
Leaders, All Teachers).
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CHS Teacher Learning Through Calibratioi




Stream 1 Stream 2

Teacher leaders determineTeap_he_r Ieader_s build |
anchor products:; familiarity and investment in

, the calibration process:
A Review a ton of student work;

A Start by focusing on one or two
domains; and

A Establish vetting process.

A Teacher leaders practice
calibration with a rubric for
chocolate chip cookies;

A Teacher leaders lead faculty to
calibrate with a rubric for
chocolate chip cookies; and

A By department we calibrate usin
CHS student work.
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Bringing the Common Core to Life

Teachers unpack common rubric(s);

Teachers independently or collaboratively design
performance tasks aligned to the common rubrics;

Teachers/students implement tasks;
Lead Teachers determine anchor products;

Teachers use the anchor products to calibrate and be
understand the rubric language;

Teachers score task individually; and
Teachers engage In data cycle.



Takeaways Building an Instructidviatiel

A Pilot!
A Balance between learning from within and reachin
for support; and

A Provide strategic and tiered support for adults (fac
meetings, departments, PLCremee).
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What 0s Next f or CHS

Small oPerformaBtg &P8€sBdMMANKCLE
Tasks .
Capstone Project

Complete a data cycle and Continue to develop the
action plan from the Quarter 1 Capstone Project"tpaders
performance assessments;  and benchmarks féy O
Repeat the calibration process and 1% graders; and
Quarter 2 and Quarter 3, use
the learning to develop
performance assessments; an

Refine the system (rubrics,
performance assessments,
data cycle) in the summer.

Center for
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Pilot the Capstone Project anc
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Measuring Growth

S

DDM<Pilot Team

Breaking the questions of growth and impact

year?

What is the amount of growth we think students should make in ONE school

CHS Rubrics

Overall increase of one
level on 50% of domains

Overall increase of one
level on all domains

Write in option:
An increase of >.5 in 60%
of the domains

Increase measured by overall delta (change in score from Q1 to Q4)

Center for
Collaborative
Education
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Measuring Growth

CHS Quarterly Performance Assessments anc
Common Rubrics as a District Determined Me

On a rubric with multiple domains, all students mu
make a minimum of .5 growth on rubric scale in 6(
the domains

The rubrics are aligned to the CCSS, so each rubt
spans two grade levels

A stagnant score actually represents growth becal
the task complexity increases over time and stude
receive less scaffolding

Center for
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Measuring Impact

CHS Quarterly Performance Assessments anc
Common Rubrics as a District Determined Me

>85 percent of students must make the required g
for a teacher to have high impact on student learn

What percentage of students should make the desired level of growth for a
teacher to be low/moderate/high impact?

Low Moderate High

0 to 15 percent 16 to 84 percent >85 percent

(<19 of 125 kids make (20 to 105 of 125 kids (> 106 of 125 kids make
one year of growth) make one year of growth) | one year of growth)

0 to 50 percent 5110 84 >85 percent

(<63 of 125 kids make (64 to 105 of 125 kids (> 106 of 125 kids make
one year of growth) make one year of growth) | one year of growth)
Write in option: Write in option: Write in option:

0 to 50 percent 51 to 84 percent >85 percent

(<19 of 125 kids make (20 to 105 of 125 kids (> 106 of 125 kids make
one year of growth) make one year of growth) | one year of growth)
Students with excessive Students with excessive Students with excessive
absences will be excluded from| absences will be excluded from| absences will be excluded from

Collaborative
Education
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GuidingQuestion for Piloting
Common Performance Assessments

How will thi SRS
assessmer ERaS s/
contribute t \ %7
teaching ar
learning?




Questions and Discussion

33



Selecting the Process and Level of Technic
Quality thaAligns to the VisioandPurpose

Student
Success

Impact
Measure .
Instructional
Improvement

Performance Assessment
Journey
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